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Abstract 
The study aimed at developing an assessment model of Islamic religion teacher personality com-
petence consisting of: (1) instrument constructs; (2) instrument characteristics; and (3) assessment 
characteristics. The method implemented in the study was research and development, developed 
by Borg & Gall. The instrument validation was conducted by experts through expert judgement 
continued by means of V-Aiken formula. The first experiment of the instrument involved 50 
Islam religion education teachers, 50 non-Islamic religion education teachers and 50 students. 
The results from the first experiment were analyzed by means of EFA in order to prove the 
validity of the instrument construct. The second experiment of the instrument involved 200 
Islamic religion education teachers, 200 non-Islamic religion education teachers and 200 students. 
The results of the second experiment were analyzed by means of CFA in order to prove the 
validity of the instrument constructs. The results of the study showed that: (1) the instrument 
construct of teacher personality consist of the al-‘Iffah, al-Syaja’ah, al-Hikmah and al-‘Adalah 
dimensions; (2) the results of the CFA analysis show that there is a compatibility between the 
model and the empirical data; and (3) the assessment guidelines are effective and good.  
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Introduction  

Teachers have an important role in 
shaping students’ personality and internalizing 
moral values to be implemented by the stu-
dents. Like parents, teachers not only educate 
and teach students, but also are responsible to 
shape them to be better persons.  

Teaching refers to a series of activities 
that include teachers’ activities, students’ 
activities, and learning processes. All of the 
three aspects have dynamic interaction from 
one to another. Interaction in the teaching 
process is very complex and, therefore, inter-
action is defined as the teachers’ procedures 

or behaviors (Mouly, 1973, p. 1). Such dynam-
ic interaction should be able to encompass the 
ethical values and the behavioral esthetics 
within the students’ behaviors in encountering 
the life challenges of their community. 

Based on the report of the Commission 
of Indonesian Children Protection (Komisi Per-
lindungan Anak Indonesia, KPAI) released in 
their official website on June 14th, 2015, from 
2007 to 2014, there was a significant increase 
within the data of violence against children. In 
addition, based on the results of the moni-
toring and evaluation conducted by the same 
commission in 2012, the percentage of vio-
lence against children was 87.60% from nine 
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provinces in the Republic of Indonesia and 
29% of the violence case was the violence 
committed by teachers to students. 

The significant role and responsibilities 
that teachers have within the educational pro-
cess encourage the government to improve 
and develop the teachers’ professional com-
petencies. The concrete form of the govern-
ment’s effort is the issuance of the Law No. 
14 Year 2005 of Republic of Indonesia about 
Teachers and Lecturers (2005) and the Gov-
ernment Regulation Number 13 Year 2015 
regarding National Education Standards (the 
second amendment was under the Regulation 
of the Government of Republic of Indonesia, 
No. 32 Year 2013, on National Education 
Standard (2013). The teacher competencies 
include: pedagogic, personality, professional, 
and social competencies. 

Teachers then will be referred to as 
educators and should have academic qualifi-
cations and competencies as teaching agents, 
should be physically and mentally healthy and 
should have the capacity to manifest the 
objectives of national education. Teachers’ 
competencies are formally proven by the cer-
tificates of educator that will be held after the 
completion of certification examination. 

The implementation of teacher certifi-
cation should be attended by all of the teach-
ers who have not held the certificate of 
educator and who still actively teach in the 
schools under the direction of Ministry of 
Education and Culture except for the teachers 
of Religion education. The competencies of 
Islamic religion education teachers in the ele-
mentary and secondary education levels as 
well as in the early childhood education 
according to the Regulation of Minister of 
Religion Affairs of Republic of Indonesia, 
No. 16 Year 2010, on the Management of 
Religion Education at Schools (2010) include: 
pedagogic, personality, social, professional, 
and leadership competencies.  

The assessment process for the teach-
ers’ competence fulfillment has not touched 
the personality competencies. The materials 
of the competence test for religion education 
teachers that has been conducted in online 
manner take the form of multiple choice i-
tems and objective test items with four op-

tions and the materials cover 30% of the 
pedagogic competence and 70% of the pro-
fessional competence. The teachers who have 
passed the competence examination should 
attend the Teacher’s Professional Training 
and Education Program (Pendidikan dan La-
tihan Profesi Guru, PLPG) or the Teacher’s 
Professional Education Program (Pendidikan 
Profesi Guru, PPG) conducted by the accred-
ited and certified LPTK institutions.  

The term competence refers to capacity 
or capability. It is defined as the fundamental 
characteristics that one possesses in adapting 
himself or herself to the required criteria for 
effective and superior performance in accord-
ance with the job and community demands 
(Spencer & Spencer, 1993, p. 9). The two 
statements imply that competence is an indi-
vidual’s characteristics in accomplishing his or 
her duty. 

The characteristics of an individual are 
associated with the performance and are indi-
cated by motives, traits, self-concept,  know-
ledge and skills. Specifically, Spencer and 
Spencer (1993, pp. 9–11) mention five charac-
teristics within the competence: (1) motives, 
which refer to the objects that an individual 
thinks, that an individual desires and that en-
courage an individual to perform an action; 
(2) traits, which refer to the derivative charac-
teristics in the form of an individual’s physical 
characteristics and responses toward situa-
tions and information; (3) self-concept, which 
consists of individual’s attitudes, values and 
self-impression; (4) knowledge, which refers 
to all information and knowledge that an indi-
vidual has in certain domains; and (5) skills, 
which refer to the capacity in performing a 
task both mentally and physically. 

Personality is one of the five compe-
tencies that must be mastered by an Islamic 
religion teacher. The personality of a teacher 
is apparent from: the actions that are in ac-
cordance with the Indonesian’s national reli-
gion; the legislative, social, and the cultural 
norms; his or her appearance as an honest 
person, a nobel person, and a good role mod-
el for the students and the community; his or 
her self-appearance as a settled, stable, ma-
ture, wise, and dignified person; the possesion 
of working ethos, high responsibility, pride in 
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being a teacher, and self-confidence; and the 
respect toward teacher’s code of conduct. 

The term personality is derived from a 
Latin word, persona, meaning a mask used by 
the actors in a game or a stage. Cattel (1965, 
p. 27) states that personality is the basis of an 
individual’s behaviors in overcoming a situa-
tion and has been performed under full con-
sciousness. Further, according to Allport in 
Aiken (1999, p. 22), personality is a dynamic 
organization of psycho-physical individual 
processes that define the peculiar manner of 
an individual in adjusting himself or herself 
toward his or her neighborhood. From both 
statements, the researchers may conclude that 
personality is a peculiar behavior of an indi-
vidual in adjusting himself or herself to the 
neighborhood. 

In Islam, as stated by Wahab (2010, p. 
1), personality is defined as nobility. In Ara-
bic, personality has been shown by the word 
sulukiyyah (behavior), khuluqiyyah (nobility), 
infi’aliyyah (emotion), jasadiyyah (physics), 
qadarah (competence) and muyyul (interest). It 
is defined as khuluqiyyah (nobility) which refers 
to the behavior or the will. Behavior is an 
action that has been performed repetitively 
(Amin, 1975, p. 74). Therefore, personality is 
a will-based action performed repetitively so 
that the action will turn into a habit. 

Rajab (1961, p. 21) defines personality 
as al-thab’u (characters) and as al-sajiyah (habit/ 
al’adah). Al-thab’u itself is defined as the inter-
nal description that resides within the human 
beings. The internal description refers to all of 
the matters that have been created by Allah 
SWT, God The Almighty, since they were 
born. On the contrary, al-sajiyah or the habit/ 
al’adah refers to the results of integrating the 
humane characters and the performed activ-
ities. Such opinion an has asserted that per-
sonality refers to the actions performed by an 
individual that may reveal his or her charac-
ters. 

The Islamic personality refers to the 
Islamic normative teachings-based attitude or 
the personality that has been conducted by a 
Moslem both individually and also socially 
(Muhaimin, 2005, pp. 273–274). From the 
statement, it can be concluded that the in-
tended attitude or behavior refers to the ac-

tion which is based on the religious norms 
and regulations.  

According to Prihatini, Mardapi, and 
Sutrisno (2013, p. 349), personality is fre-
quently associated with the moral or habit 
that has been perceived and performed and, 
specifically, personality is also associated to 
knowledge regarding moral. A person with 
good personality is frequently referred to as a 
person with good moral behaviors and, simi-
larly, a person with bad personality is fre-
quently referred to as a person with bad moral 
behaviors. Therefore, there should be a moral 
reference. 

The word teacher in Arabic is addressed 
by several words that mean profession namely 
mudarris, muallim, murabbi and muaddib. These 
words have similar meanings but different 
characteristics. In the dictionary of Mu’jam al-
Wasith (Anis, 1972, p. 526), mudarris is derived 
from the root form darasa that means to study 
and, therefore, the term mudarris is defined as 
a person who teaches lessons to students. 
Then, mu’allim is derived from the root form 
‘allama that means to tell or to inform and, 
therefore, the term mu’allim is defined as a 
person who delivers knowledge. 

According to Muhaimin and Mujib 
(1993, p. 164), the term muaddib is derived 
from the root form addaba that refers to be-
haviors and, therefore, the term muaddib is 
defined as a person who teaches behaviors 
namely all kinds of movement, attitudes and 
deeds as well as good values based on the Is-
lamic teachings. From these definitions of a 
teacher, the researchers might conclude that a 
teacher is a person who delivers knowledge, 
skills or experiences to other persons so that 
the knowledge, skills, or experiences will be 
the basis for the students to actualize their 
attitude and behaviors. 

Al-Nahlawi (1995, p. 170) states that 
the main duty of a teacher is: (1) to purify, 
namely to serve as a purifier, a preserver, and 
a developer of human purity; and (2) to teach, 
namely to internalize the religious values and 
to transform the knowledge into human be-
ings. It might be inferred that the function of 
a teacher in the Islam religion education is to  
serve as the executor of transformation and 
internalization process of the values of Islam-
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ic teachings and knowledge in order to devel-
op the purity and the basic capacity that the 
students have in order to achieve the balance 
and the equality within all life aspects. 

The form of a teacher’s personality, ac-
cording to Daradjat (1982, p. 3), might be 
found from his or her appearance, words, so-
cialization, dressing manner and ways of deal-
ing with other people. The attitudes and be-
haviors of a religion teacher will describe the 
self-identity, the characters, and the person-
ality that he or she has. 

According to Asyari (1238, pp. 32–34), 
teacher’s personality is divided into three as-
pects namely: (1) the teacher’s ethics toward 
himself, namely, adhering himself or herself 
to Allah, being afraid of the Allah’s wrath, 
being careful to each word and action and 
paying attention to tawadhu; (2) the teacher’s 
ethics during the teaching process, namely, 
greeting the students as they enter the class-
rooms, having conversation with nice words, 
explaining the lessons that become promi-
nence and not raising the tone of voice; and 
(3) the teacher’s ethics to the students, name-
ly, delivering the knowledge only because of 
the order of Allah, avoiding the insincere atti-
tude, loving the students as loving his or her 
own self, and explaining the learning materials 
clearly. 

In addition, according to Miskawaih 
(2010, p. 24), the concept of personality is 
established through the four dimension of a 
Moslem’s personality, namely: (1) the dimen-
sion of al-‘Iffah (modesty); (2) the dimension 
of Syaja’ah (courage); (3) the dimension of al-
Hikmah; and (4) the dimension of al-‘Adalah. 

Al-‘Iffah (modesty) refers to the edu-
catedness of lust through the education of 
idea and syariat. The dimension of Al-‘Iffah 
might be internalized within human beings 
through the habituation since early childhood. 
The matters that might grow the dimension 
of Al-‘Iffah within an individual are: faith and 
piety, marriage, and embarrasment. 

Miskawaih (1398, p. 32) explains that 
there are 12 branches of prominence in the 
dimension of Al-‘Iffah, namely: (1) Al-haya, the 
self control for being afraid of committing 
bad action; (2) Al-da’ah, self-calmness when 
the desire appears; (3) Al-shabr, the desire of 

not being lured by the negative impact of deli-
ciousness; (4) Al-sakha, a balanced attitude in 
terms of gift; (5) Al-hurriyyat, self-prominence 
in attaining, providing, and refusing wealth 
under the appropriate manner; (6) Al-qana’at, 
attitude of being moderate in terms of food, 
drink and jewelry; (7) Al-damasah, the self-
inclination toward the good aspects and the 
immediate realization of the good aspects; (8) 
Al-intizham, the self-condition that values and 
arranges many aspects in a very good manner; 
(9) Husn Al-hady, the fond of decorating one’s 
self with the good aspects; (10) Al-musalamat, 
self-capacity to leave something that has bad 
consequence; (11) Al-waqar, the self-calmness 
when the demand of desire starts being de-
manded; and (12) Al-wara, the continuity in 
performing good deeds. 

Al-Syaja’ah, also known as courage, is 
one of the characteristics that an istiqamah has 
in fighting within the way of Allah. The in-
tended courage is not a baseless courage; in-
stead, the intended courage refers to the cour-
age in performing and encouraging the truth 
based on the religious values. A teacher is the 
leader in the classroom; as a leader, a teacher 
has authority in the implementation of learn-
ing activities. 

Miskawaih (2010, p. 30) states that there 
are nine characteristics of Al-Syaja’ah that a 
leader has, namely: (1) dignity (كبارالنفس/kibar 
al-nafs); (2) unyielding (النجدة/al-najdah); (3) 
calmness ( عامظهمةل /’idzmu al-himmat); (4) perse-
verance (الثبات/al-tsabat); (5) patience (الصبر/al-
shabr); (6) generosity (الحلم/al-hilm); (7) self 
restraint ( عدمالطيش /adam al-thaisy); (8) power-
fulness (الشحمة/al-syahamat); and (9) enormous 
durability/fond of hardworking (احتمال الكاد/ 
ihtimal al-kadd). 

Al-Hikmah is a self-condition that un-
derstands the right and wrong choice in all 
behaviors that have ikhtiar (choices). Hikmah 
as the main nobility, according to Al-Ghazali 
(1957, p. 20), refers to the capacity of an indi-
vidual in controlling the desire. Desire within 
oneself includes the rage and the lust. The ca-
pacity to control the desire will lead an indi-
vidual to the life happiness and success. 

The prominence that belongs to the Al-
Hikmah, according to Miskawaih (2010, p. 27) 
is as follows: (1) intelligence acuity (الذكاء/ad-



REiD (Research and Evaluation in Education) 

 An assessment model of Islamic religion education teacher... - 81 
Sovia Mas Ayu & Marzuki 

zakaa); (2) memory durability (الذكر/ad-zikru); 
(3) rationality ( التعق  /at-ta’aqqul); (4) clear mind 
and agility (سرعةالفهم/sur’ah al-fahmi); (5) clear 
memory/understanding (صفاءالذهن/shofa al-
zihni); and also (6) easy studying (سهولة التعلم/ 
suhuulah at-ta’allum). An individual might a-
chieve the prominence through the know-
ledge and the learning perseverance. 

Al-‘Adalah, according to Al-Ghazali's 
view (1957, p. 31), refers to the success of hu-
man beings upon their action and they will be 
responsible for their actions. Justice, in the 
meantime, refers to the self-condition and 
self-strength in overcoming and mastering the 
emotion and lust in accordance with their 
needs. 

According to Miskawaih (2010, p. 28), 
the prominence that belongs to the Al-‘Adalah 
are as follows: (1) honesty ( قةصدال /ash-shidqah); 
(2) fondness of having association (األلفة/al-
ulfah); (3) fraternity establishment (صلةالرحم/ 
shilatu ar-rahim); (4) reward provision (المكافاة/ 
al-mukaafaah); (5) good working relationship 
 and (6) good ;(husnu asy-syirkah/حسن الشركة)
decision making (حسن القضاء/husnu al-qhada). 
An individual might achieve the prominence 
through the knowledge and the experience. 

The concept of Al-’Iffah in the study 
will be developed into five indicators namely: 
reluctance, politeness, piety, discipline and 
humbleness. Then, the concept of Al-Syaja’ah 
in the study will be developed into five indi-
cators namely: dignity, responsibility, gener-
ousity, patience, and self-restraint. Next, the 
concept of Al-Hikmah in the study will be de-
veloped into five indicators, namely: wide 
knowledge, rationality, creativity, criticality 
and optimism. Last but not least, the concept 
of Al-‘Adalah in the study will be developed 
into five indicators, namely: strictness, equal-
ity, not ruthlessness, honesty, and positive 
thinking. 

Method 

The study is categorized as research and 
development referring to the procedures of 
research and development proposed by Borg 
and Gall (1983, p. 772). The study aims to 
generate an assessment model for measuring 
the personality competence of an Islamic reli-
gion education teacher. 

The research and development model 
proposed by Borg & Gall was modified into 
several stages, namely: (1) information gath-
ering; (2) planning; (3) preliminary product 
development; (4) preliminary testing; (5) pre-
liminary product revision; (6) limited testing; 
(7) main product testing and revision; (8) ex-
panded testing; and (9) final revision. 

The study was conducted at several sen-
ior and vocational high schools in Bandar 
Lampung, Central Lampung and Southern 
Lampung, Indonesia. Preliminary testing was 
implemented in 14 senior/vocational high 
schools located in Bandar Lampung from 
January to February 2015. The second testing 
was conducted in 75 senior/vocational high 
schools located in the Province of Lampung 
from April to June 2015. 

The subjects in the study include Islam-
ic religion education teachers, non-Islamic re-
ligion education teachers and the students. In 
order to establish the sample, the researchers 
implemented purposive sampling technique 
based on several criteria (Borg & Gall, 1983, 
p. 248). The researchers’ consideration in es-
tablishing the sample was that the number of 
Islamic religion education teachers in each 
school was very limited. Then, the number of 
respondents in the final product testing was 
200 Islamic religion education teachers, 200 
non-Islamic religion education teachers and 
200 senior/vocational high school students. 

Procedures 

The research and development (R & D) 
was conducted in two stages, namely develop-
ment stage and experiment stage. The devel-
opment stage consisted of: (1) the preliminary 
study, including the information gathering and 
theoretical review; (2) planning, including the 
objective formulation and period planning, 
the fund and field officers; (3) initial design 
development, including the development of 
preliminary measurement draft and the pre-
liminary product revision; and (4) the expert 
validation, including the readability test and 
the instrument clarity. 

The second stage consisted of the first 
and second product testing that aimed at mea-
suring the model validity, reliability, compat-
ibility and the assessment of the model guide-
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line. The phases in the product testing con-
sisted of: (1) the first product testing; (2) the 
analysis and the first product revision; (3) the 
second product testing; (4) the analysis and 
the second product revision; (5) the instru-
ment printing; and (6) the guideline composi-
tion. 

Data, Instruments and Data Gathering Tech-
niques 

For the data gathering method, the re-
searchers utilized an observation sheet and 
questionnaire. The observation sheet was sub-
mitted through the observation on the non-
Islamic religion education teachers and the 
students regarding the personality of Islamic 
religion education teacher. The questionnaire 
was in the form of self-report, regarding the 
personality of the Islamic religion education 
teacher in relation to self-concept and per-
formance within the school. The Islamic reli-
gion education teachers were asked to fill in 
the questionnaire. 

The assessment instrument for the per-
sonality of Islamic religion education teacher 
was coded A, B and C. Instrument A and 
Instrument B were in the form of an obser-
vation sheet for the students and the non-
Islamic religion education teachers with the 
four-scale assessment. On the other hand, 
Instrument C was in the form of self-report 
for the Islamic religion education teachers 
with four-scale assessment. The results of the 
assessment provided by the students, non-
Islamic religion education teachers, and Islam-
ic religion education teachers were calculated 
in order to find the mean values that served as 
the basis for the final assessment of the per-
sonality of Islamic religion education teachers. 

Data Analysis Techniques 

The content validity test from the ex-
perts was based on the mean values and the 
V-Aiken analysis. The reliability of the instru-
ment for the assessment of the personality of 
Islamic religion education teachers used the 
following formula: Alpha Cronbach > 0.70 
(Nunally, 1981, p. 230). An item would be 
considered good if its factor loading is bigger 
than 0.30. Further, the cummulative presen-
tation shows the compatibility or the incom-

patibility to serve as an indicator if the num-
ber of presentation is > 50% (Solimun, 2002, 
p. 81). The factors that met the Eigenvalue > 
1.00 were the factors that might be imple-
mented as the indicators for a characteristic or 
a trait. 

The data analysis technique implement-
ed in the second product testing was the de-
scriptive statistical analysis by means of SPSS 
17.0 software and the Second-Order Confir-
matory Factor Analysis (Second-Order CFA) 
by means of 8.51 LISREL software. In add-
ition to testing the validity and the reliability, 
the confirmatory factor analysis was also im-
plemented in order to test the compatibility 
between the theoretical model and the empir-
ical data resulted from the field. According to 
Hair, Anderson, Tatham, and Black (2006, p. 
579), the confirmatory factor analysis might 
be implemented to analyze the construct of an 
amendment. 

The evaluation of the instrument of the 
teacher personality employed the analysis of 
the mean score with the ideal standard de-
viation for each assessed component and the 
ideal standard deviation referring to the modi-
fication model by Sudijono (2003, pp. 329–
339) as presented in Table 1. 

From the results of the mean score and 
classification of development results based on 
Table 1, the researchers evaluated the model, 
instrument, and assessment guideline by im-
plementing an evaluation standard as present-
ed in Table 2. 

Table 1. Assessment category 

No. Formula 
Score 
Mean 

Category 

1. X > X i + 1,8 x sbi >4.2 Very Good 
2. xi + 0,6 x sbi<X ≤  xi 

+ 1,8 x sbi 
>3.4 – 

4.2 
Good 

3. xi - 0,6 x sbi<X ≤  xi 

+ 0,6 x sƄi 

>2.6 – 
3.4 

Moderate 

4. xi - 1,8 x sxi<X ≤  Ẍi 
– 0,6 x sbi 

>1.8 – 
2.6 

Poor 

5. X ≤ X i - 1,8 X sbi ≤ 1.8 Very Poor 

Note: 

i (ideal mean) = ½ (ideal maximum score + ideal 

minimum score) 
sbi (ideal standard deviation) = 1/6 (ideal 
maximum score – ideal minimum score) 
X = empirical score 
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Table 2. The standards of model, instrument, 
and guideline evaluation 

No. 
Score 
Mean 

Category Conclusions 

1. >4.2 Very 
Good 

Might serve as an ex-
ample  

2. >3.4 – 
4.2 

Good Might be implemented 
without any revision  

3. >2.6 – 
3.4 

Moderate Might be implemented 
with minor revision  

4. >1.8 – 
2.6 

Poor Might be implemented 
with major revision  

5. ≤ 1.8 Very Poor Might not be imple-
mented  

Table 3. The final assessment for the 
personality competence of Islam religion 

education teacher 

No. 
Score 
Mean 

Category Personality Criterion 

1. ≥ 2.6 – 
4.0  

Relevant Good Personality/                                   
Al-Akhlak al-

Mahmudah 
2.   ≥ 1.6 

– 2.5 
Irrelevant Less Good 

Personality/Al-Akhlak 
al-Madzmumah 

 
The assessment of the personality com-

petence of Islamic religion education teachers 
referred to al-akhlaq al-mahmudah (good per-
sonality) and al-akhlaq al-madzmumah (worse 
personality). The formulation proposed by 
Lawshe (1975, p. 5) that had usually been im-
plemented to decide the relevant and irrele-
vant items on the process of quantifying con-
sensus in the research and development a-
nalogized the criteria that had been relevant to 
those of al-akhlaq al-mahmudah (good personal-
ity) and of al-akhlaq al-madzmumah (worse per-
sonality). The system of final assessment of 
the personality competence of Islamic religion 
education teachers is presented in Table 3. 

In the study, the criteria of model fit-
ness determination referred to the criteria of 
fitness index in the form of Chi Square and 
Root Mean Square Error of Approximation 
(RMSEA). The probability of Chi Square in 
the testing was expected not to be significant 
(p > 0.05) in order that the model would be 
fit into the data. The second fitness index was 
the Root Mean Square Error of Approxima-
tion (RMSEA) < 0.08 which indicated that 
the model was fit. The criteria for determining 
the model fitness is presented in Table 4. 

Table 4. Goodness of Fit Index 

No. Index 
Cut 
of 

Value 
Note 

1. Chi-Square (χ2)  Small n=100-200. χ2 
and df are not 
significantly 
different 

2. Probability (ρ) ≥ 
0.05 

3. Root Mean Square 
of Error Approxi-
mation (RMSEA) 

≤ 
0.08 

For huge n 

4. Goodness of Fit 
Index (GFI) 

≥ 
0.90 

Maximum 1 

Source: Solimun (2008, p. 80). 

Findings and Discussion 

The development of the assessment 
model was conducted by performing several 
activities that had been arranged systematical-
ly, starting from the theoretical review, the 
empirical review to the field survey. As a re-
sult, these activities generated the concept of 
assessment instrument for the Islamic religion 
education teachers’ personality competence. 

The results of the theoretical review in 
the preliminary study are categorized into four 
dimensions of teacher personality based on 
the four main points of nobility in Islam, 
namely: al-‘Iffah (modesty), al-Syaja’ah (cour-
age), al-Hikmah (wisdom) and al-‘Adalah (jus-
tice). 

The dimension of al-‘Iffah includes em-
barrasment, politeness, piety, discipline and 
humbleness. The dimension of al-Syaja’ah 
consists of dignity, responsibility, generosity, 
patience, and self-restraining. Next, the di-
mension of al-Hikmah covers wide know-
ledge, rational thinking, creativity, critical 
thinking and optimism. Last but not least, the 
dimension of al-‘Adalah covers assertiveness, 
non-favoritism, non-arbitrariness, objectivity, 
and positive thinking. 

The initial draft of the instrument with-
in the preliminary study was discussed with 
the educational practitioners namely: Islamic 
religion education lecturers, Islamic religion 
education teachers, non-Islamic religion edu-
cation teachers and students (for the reability 
test). From the results of the discussion, the 
researchers made the initial draft for the 
assessment of the personality of Islamic reli-
gion education teachers. 
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Then, the results of practitioner review 
in the preliminary stage were validated by ex-
perts consisting of Tasawuf/spiritual experts, 
Islamic education science experts, and mea-
surement and evaluation experts. From the re-
sults of the expert judgement or the expert 
agreement (within the expert validation), the 
researchers attained a feedback on the instru-
ment content, instrument readability, language 
and punctuation use, composition method 
and arrangement of each dimension. These 
activities were also conducted in order to vali-
date the products that are in the form of 
procedures, instruments, and also guidelines 
on the model implementation in the second 
stage. 

The results of the expert judgement 
were analyzed descriptively in order to view 
the mean score and the analysis was contin-
ued by the content validity testing. For the 
content validity testing, the researchers imple-
mented the V-Aiken formula in order to cal-
culate the content validity of the personality 
instrument. The results of the expert judge-
ment are presented in Table 5. 

Based on the mean and the results of 
content validity test with the V-Aiken pre-
sented in Table 5, the assessment instrument 
is accepted and has already possessed the cri-
teria of goodness, sufficiency and implement-
ability. After the researchers revised the in-
strument based on the experts’ suggestions 
and opinions, they defined the fixed hypo-
thetical constructs of personality into four di-
mensions and each dimension has five indi-
cators.  

The next stage in the study was field 
testing, which was performed twice; the first 
field testing is the limited scale testing, while 
the second field testing is the expanded scale 
testing. The first field testing was performed 
in 14 senior/vocational high schools located 
in Bandar Lampung. The subjects in the first 
field testing were 50 students, 50 non-Islamic 
religion education teachers, and 50 Islamic 
religion education teachers. The data were a-
nalyzed by means of Exploratory Factor 
Analysis (EFA) in order to prove the validity 
of the instrument construct and the results of 
the analysis is presented in Table 6. 

Table 5. The results of V-Aiken analysis for the dimension of personality of Islam religion 
education teacher 

No. Personality Indicator V-Aiken Criteria  Mean  Criteria  

1. Al-‘Iffah dimension Embarrasment  0.969 Accepted 5.00 Very good 
Politeness 0.891 Accepted 4.83 Very good 
Piety  0.844 Accepted 4.67 Very good 
Discipline  0.953 Accepted 5.00 Very good 
Humbleness 0.875 Accepted 4.83 Very good 

2. Al-Syaja’ah dimension Dignity  0.969 Accepted 5.00 Very good 
Responsibility 0.922 Accepted 5.00 Very good 
Generosity  0.844 Accepted 4.33 Very good 
Patience  0.859 Accepted 4.83 Very good 
Self-restraint 0.812 Accepted 4.33 Very good 

3. Al-Hikmah dimension Wide knowledge 0.969 Accepted 5.00 Very good 
Rationality  0.922 Accepted 4.67 Very good 
Creativity  0.937 Accepted 4.83 Very good 
Critical thinking  0.906 Accepted 4.83 Very good 
Optimism 0.859 Accepted 4.83 Very good 

4. Al-‘Adalah Dimension Assertiveness 0.891 Accepted 4.83 Very good 
Non-favoritism 0.937 Accepted 4.83 Very good 
Non-arbitrariness 0.891 Accepted 4.67 Very good 
Objectivity  0.937 Accepted 4.83 Very good 
Positive thinking 0.937 Accepted 5.00 Very good 
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Table 6. The summary of descriptive analysis results for the first field testing 

No. Dimension 
N 

Resp. 
N 

Item 

Students’ 
Mean 
(A) 

Non-Islam religion 
education 

Teachers’ Mean 
(B) 

Islam Religion 
Teachers’ 

Mean 
(C) 

Total 
Mean 

Category 
Total 

Personality 
Mean 

1. Al-Iffah 50 15 3.5720 3.6080 3.5373 3.5724 Good 
3.6083 
(Good) 

2 Al-Syajaah 50 15 3.6000 3.5626 3.6573 3.6066 Good 
3. Al-Hikmah 50 15 3.4706 3.6226 3.7333 3.6088 Good 
4. Al-Adalah 50 15 3.5906 3.6866 3.6586 3.6453 Good 

Table 7. The results of variant analysis test 

 Sum of Square df Mean Square F Sig. 

Between Groups 46.188 2 23.094 2.820 .063 
Within Groups 1203.656 147 8.188   

Total 1249.844 149    

Table 8. The results of first-stage instrument validity test and instrument reliability test 

No. Dimension N Coefficient Alpha KMO 
Bartlett’s Test 

Criteria 
Chi-Square df Sig. 

1. Al-‘Iffah 50 0.870 0.715 594.361 105 0.000 Good 
2. Al-Syaja’ah 50 0.879 0.690 513.750 105 0.000 Good 
3. Al-Hikmah 50 0.900 0.801 485.473 105 0.000 Good 
4. Al-‘Adalah 50 0.873 0.729 505.504 105 0.000 Good 

 
The results of the assessment conduct-

ed by students, non-Islamic religion education 
teachers, and Islamic religion education teach-
ers were analyzed by using Anava technique 
to determine whether or not the mean score 
of the subjects was significantly different. The 
objective of implementing Anava technique 
within the study is to find the independent 
variables within the study and to define the 
intervariable interaction and its influence on 
the treatment. The results of the variant analy-
sis show a the significance value of 0.063 > 
0.050; in other words, there is no significant 
difference in the results of the assessment of 
the personality competence conducted by stu-
dents, non-Islamic religion education teach-
ers, and Islamic religion education teachers. 
The results of the analysis are presented in 
Table 7. 

Table 7 show that there is no significant 
difference in the assessment of the personality 
competence conducted by the students, non-
Islamic religion education teachers, and Islam-
ic religion education teachers. Therefore, the 
researchers calculate the mean score of the 
personality as-sessment provided by the three 
groups of re-spondents to determine the final 
score of the teacher’s personality assessment.  

The results of teacher’s personality as-
sessment conducted by the students in the 
first stage testing were tested by means of ex-
ploratory analysis in order to prove the con-
struct validity. The summary of the results of 
the instrument validity testing and of instru-
ment reliability testing is presented in Table 8. 

The results of the analysis in Table 8 
show that the instrument had met the criteria 
of a good instrument. Then, from the results 
of Eigen value and components of personality 
variance, the researchers attained 5 as the 
score of Eigen value, bigger than 1. There-
fore, it is concluded that there are five factors 
in each dimension of Islamic religion educa-
tion teacher’s personality that are explained. 
The summary of the Eigen values for each 
personality dimension is presented in Table 9. 

The second stage testing was conducted 
at 75 senior/vocational high schools located 
in Bandar Lampung, Southern Lampung, and 
Central Lampung. The subjects were 200 stu-
dents, 200 non-Islamic religion education 
teachers, and 200 Islamic religion education 
teachers. The results of the descriptive ana-
lysis of the second-stage testing are presented 
in Table 10. 
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Table 9. The summary of the results of eigenvalue in the first stage testing 

No. 
% Variance Explained 

Al-‘Iffah % Var Al-Syaja’ah % Var Al-Hikmah % Var Al-‘Adalah % Var 

1. 6.587 43.91 5.907 39.38 6.523 43.49 6.406 42.710 
2. 2.166 14.44 2.371 15.81 2.151 14.34 1.736 11.580 
3. 1.278 8.52 1.664 11.09 1.174 7.83 1.527 10.180 
4. 1.103 7.35 1.203 8.02 1.122 7.48 1.180 7.8670 
5. 1.039 6.93 1.008 6.72 1.011 6.74 1.006 6.7100 

Total           81.15               81.02            79.88         79.05 

Table 10. The results of descriptive analysis of the second-stage testing 

No. Dimension  
N 

Resp. 
N 

Item 

Students’ 
Mean 
(A) 

Non-Islamic 
religion 

education 
Teachers’ Mean 

(B) 

Islamic religion 
education 

Teachers’ Mean     
(C) 

Total 
Mean 

Category 
Total 

Personality 
Mean 

1. Al-‘Iffah 200 15 3.746 3.588 3.605 3.646 Good 
3.711 

(Good) 
2 Al-Syaja’ah 200 15 3.778 3.652 3.612 3.681 Good 
3. Al-Hikmah 200 15 3.770 3.734 3.706 3.737 Good 
4. Al-‘Adalah 200 15 3.815 3.828 3.694 3.779 Good 

Table 11. The results of instrument significance testing 

Al-‘Iffah Al-Syaja’ah Al-Hikmah Al-‘Adalah 
KMO 0.648 KMO 0.699 KMO 0.643 KMO 0.627 
Barlets 
Test of 
Spher-
icity 

X2 645.928 Barlets 
Test of 
Spher-
icity 

X2 806.186 Barlets 
Test of 
Spheric
-ity 

X2 1573.243 Barlets 
Test of 
Spheric-
ity 

X2 1143.904 
Df 105 Df 105 Df 105 Df 105 
sig 0.00 sig 0.00 sig 0.00 Sig 0.00 

 
The objective of second stage testing is 

to test the instrument that has been resulted 
from the first stage revision toward the re-
spondents that might represent several char-
acteristics that has already been defined. The 
results of data gathering in the second stage 
were analyzed by means of confirmatory tech-
nique to test the appropriateness of the theo-
retical construct of the assessment model for 
the personality competence of Islamic religion 
education teachers toward the empirical data. 

The construct testing for the instrument 
within the study refers to the second order 
confirmatory technique performed for testing 
the construct model in the multiple dimension 
variables (Hadi, 2008, p. 25). Before perform-
ing the confirmatory analysis, the researchers 
should test whether the instrument was feasi-
ble or not for testing by means of exploratory 
technique and the confirmatory analysis. The 
results of instrument significance testing are 
presented in Table 11. 

The results of instrument significance 
testing by means of exploratory analysis show 
that al-‘Iffah instrument has the Kaiser Meyer 

Olkin Measure of Sampling Adequacy (KMO) 
score that has been equal to 0.648, the 
Barletts Test of Sphericity and the Chi-Square 
score that has been equal to 645.928, the df 
that has been equal to 105 and the signifi-
cance that has been equal to 0.00. Then, al-
Syaja’ah instrument has the Kaiser Meyer 
Olkin Measure of Sampling Adequacy (KMO) 
score that is equal to 0.699, the Barletts Test 
of Sphericity and the Chi-Square score that is 
equal to 860.186, the df that is equal to 105 
and the significance that is equal to 0.00. 
Next, al-Hikmah instrument has the Kaiser 
Meyer Olkin Measure of Sampling Adequacy 
(KMO) score that is equal to 0.643, the 
Barletts Test of Sphericity and the Chi-Square 
score that are equal to 1573.243, the df that is 
equal to 105 and the significance that is equal 
to 0.00. Last but not least, al-‘Adalah instru-
ment has the Kaiser Meyer Olkin Measure of 
Sampling Adequacy (KMO) score that is e-
qual to 0.627, the Barletts Test of Sphericity 
and the Chi-Square score that are equal to 
1143.904, the df that is equal to 105 and the 
significance that is equal to 0.00.  
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The results of the instrument signifi-
cance testing show that the model construct 
test requirements are met. Thus, the analysis 
of the construct testing by means of Con-
firmatory Factor Analysis could be proceeded. 

The results of confirmatory factor a-
nalysis for the al-‘Iffah dimension show that 
the Chi-Square (x2) value = 97.10, the p-value 
= 0.13813 (p> 0.05), the Root Mean Square 
Error of Approximation (RMSEA) = 0.029 
(RMSEA ≤ 0.08), the Goodness of Fit Index 
(GFI) = 0.94 (GFI > 0.90) and the Adjusted 
Goodness of Fit Index (AGFI) = 0.91 (AGFI 
> 0.90). The results are presented in Figure 1. 

Figure 1 presents the correlation of er-
ror between X1 and X7, between X2 and X4 
and between X1 and X5. The correlation 
shows that the respondents’ perception of the 
statements in the observation sheet is equal. 

The results of the CFA for al-Syaja’ah 
dimension show that the Chi-Square (x2) 
value = 98.05 with df = 83, p-value = 0.12396 
(p> 0.05), RMSEA = 0.030 (RMSEA < 0.08), 
GFI = 0.93 (GFI > 0.90) and AGFI = 0.90 
(AGFI > 0.90). The results of the construct 
model analysis for al-Syaja’ah dimension meet 
the require-ments for Goodness of Fit Index 
and the re-sults are presented in Figure 2. 

 

Figure 1. The T-Value scores for al-‘Iffah dimension 

 

Figure 2. The T-Value scores for al-‘Iffah dimension 
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Figure 2 presents the correlation of er-
rors between X1 and X14 and between X5 
and X6. The correlation shows that the per-
ception of the respondents toward the state-
ments in the observation sheet is equal. The 
results of the correlation in the model make 
the model become fit because these results 
meet the requirements that had been defined. 

The results of the confirmatory factor 
analysis for al-Hikmah dimension show that 
the Chi-Square (x2) value = 101.78 with the df 
= 85, the p-value = 0.10361 (p> 0.05), the 

RMSEA = 0.031 (RMSEA < 0.08), the GFI 
= 0.93 (GFI > 0.90) and the AGFI = 0.90 
(AGFI > 0.90). These results are presented in 
Figure 3. 

Figure 3 presents the correlation of er-
ror between X1 and X3 and between X4 and 
X14; in addition, Figure 3 also adds the item 
X6 to the indicators of Optimist. The correla-
tion of error shows that the perception of the 
respondents toward the statements in the ob-
servation sheet has been equal. 

 

Figure 3. The T-Value scores for al-Hikmah dimension 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 4. The T-Value scores for al-‘Adalah dimension 
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Figure 5. The overall model of teacher personality 

 
Table 12. The summary on results of analysis toward the overall model fitness test 

No. Goodness of Fit Index Results of Analysis CF Criteria 

1. Chi-Square 176.66 Small - 
2. Probability (p-value) 0.21974 > 0.05 Good 
3. GFI 0.92 ≥ 0.90 Good 
4. AGFI 0.89 ≥ 0.90 Marginal 
5. RMSEA 0.021 ≤ 0.08 Good 
6. RMR 0.049 < 1 Good 
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The results of confirmatory factor a-
nalysis for al-‘Adalah dimension show that the 
Chi-Square (x2) value = 86.14 with df = 83, 
the p-value = 0.38502 (p> 0.05), the RMSEA 
= 0.014 (RMSEA < 0.08), the GFI = 0.96 
(GFI > 0.90) and the AGFI = 0.93 (AGFI > 
0.90). These results are presented in Figure 4. 

The overall personality model resulted 
from the second stage testing or the expanded 
scale testing show the model compatibility 
and the empirical data in the field. The overall 
model fitness test was calculated from the 
Goodness of Fit Index (GFI) score resulted 
from the second stage testing and that of the 
conceptual model. From the results of the 
confirmatory analysis toward the overall mod-
el upon the teacher personality, the research-
ers found that Chi-Square (x2) = 176.66 with 
df = 163, p-value = 0.21974 (p-value > 0.05), 
RMSEA = 0.021 (RMSEA < 0.080), GFI = 
0.92 (GFI > 0.90) and AGFI = 0.89 (AGFI > 
0.90). 

Then, from the results of confirmatory 
analysis toward the overall model upon the 
teachers’ personality, the researchers gained 
suggestions to perform the correlation of er-
ror between X9 and X14, between X10 and 
X15 and between X15 and X19. The correla-
tion of error displayed that the perception 
among the respondents had been equal. The 
results of analysis toward the overall con-
structs of the model upon the teacher per-
sonality are presented in Figure 5 and summa-
rized in Table 12. 

The results of model fitness test pre-
sented in Table 12 show that the data from 
the testing and those from the conceptual 
model have been fitted. The fitness is ex-
plained by the fact that the Root Mean Square 
Error of Approximation (RMSEA) = 0.021 
(RMSEA < 0.080) and the Root Mean Square 
Residual (RMR) = 0.0499 (RMR < 0.100). 
The criteria for the p-value of > 0.05 are met 
(p-value = 0.21974), which prove that there is 
no difference between the empirical data and 
the theoretical model. Therefore, the results 
of the testing analysis of the model can be 
accepted and the model can be implemented 
for assessing the personality competence of 
Islamic religion education teachers. 

Conclusion and Suggestions 

Based on the findings and the results of 
analyses, it is concluded that the construct 
model of assessment instrument for the per-
sonality competence of Islamic Religion A-
nalysis (MPKKG-PAI) that has been develop-
ed includes al-‘Iffah (modesty) dimension, al-
Syaja’ah (courage) dimension, al-Hikmah di-
mension (wisdom) and al-‘Adalah (justice) di-
mension. Each dimension consists of five in-
dicators with three observed variables. The as-
sessment model for the personality compe-
tence of Islamic religion education teachers  
has been tested empirically by means of Con-
firmatory Factory with the LISREL 8.51 pro-
gram. The results of the analysis show the 
Chi-Square (x2) of 176.66, p-value of 0.21974, 
RMSEA of 0.021 and GFI of 0.92.  

The characteristics of the assessment 
instrument on the personality competence of 
Islamic religion education teachers are in the 
good category and the evidence of possessing 
the good category is that all of the loading 
factor scores in all dimensions and all indi-
cators are bigger than 0.3 and that the instru-
ment reliability of all personality dimensions 
have met the minimum requirement, namely 
bigger than 0.7. 

Based on the results of the readability 
testing, expert validation, first stage testing, 
second stage field testing, the implementation 
guidelines on the assessment of the personal-
ity competence of Islamic religion education 
teachers is effective and it is in a good cate-
gory. As a result, the model might be imple-
mented for measuring the personality compe-
tence of Islam religion education teachers. 

The assessment model of the personal-
ity competence of Islamic religion education 
teachers might be developed further and is 
not limited to assessing the personality com-
petence of Islamic religion education teachers 
of senior/vocational high school level. The 
same assessment model might also be imple-
mented for assessing the personality compe-
tence of Islamic religion education teachers of 
Madrasa Aliyah and Islamic boarding schools. 
In addition, the same assessment model might 
be implemented for assessing the personality 
competence of non-Islam religion education 
teachers. 
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